Katie Overmann

Grade 7

Art Education/The History and Art of Egypt

Date: 10-10-08

Goal of Lesson: Students will express the values in their lives after observing, analyzing, 

and discussing Egyptian art and their culture and values.

Objective 1: OH.SS. Historical, Cultural, and Social Contexts. 7.1

Students will communicate and collaborate their ideas, in groups of 3  

or 4, by identifying at least 3 clues about Egyptian history from culturally significant images. 

Objective 2: OH.SS. Valuing the Arts/Aesthetic Reflection. 7.3

Students will recognize the values of Egyptian culture by listening 

respectfully to the “speaker” from each group, participate by sharing at least three clues in the class discussion.

Objective 3: Hidden Curriculum for Behavior

Students will behave and participate appropriately in their assigned 

groups by following the directions posted on the smart board and explained verbally; Roles of Group Members: Recorder, Speaker, Encourager, and Task Manager. 


Objective 4: OH.SS. Valuing the Arts/ Aesthetic Reflection. 7.2

Students will participate in a class discussion to ask clarifying 

questions to explain diverse viewpoints about Egyptian culture and art, by 

having the speaker from each group pose three observations and then as a 

class we will analyze those clues in relation to Egyptian culture.

Differences: 


Gender: There are 6 boys and 10 girls. The role of gender in this particular lesson is significant because the grade I am teaching is seventh grade, and this can be a very awkward stage at school for boys and girls. Since the girls outnumber the boys I wanted to try pairing up the boys for each group, so 2 groups would have 2 boys each and only one group would have one boy. (The six boy, Johnny, has multiple disabilities and is accompanied by an aid to do alternate projects) This way the girls are less likely to “gang up” on the single male with their cliques that I have observed in the past. Sally, Tammy, and Jill in particular are noticeably taunting to the boys during class and outside of class. 


Race/Ethnicity: This class is 15/16 White/ Caucasian and 1/16 Black/ African American. This makes studying other cultures even more important, because these students do not get the opportunity to experience much diversity in race or ethnicity in their direct lives. Therefore, there could be a high percentage of misperceptions. This lesson about Egyptian culture reinforces the fact that all humans have similar values and lifestyles and we can learn and appreciate cultures, races, and ethnicities different from our own. 


English Language Proficiency: In this class of seventh graders, reading and writing are actually below average in comparison to the state records. My cooperating teacher claims these students cannot spell very well and have a low level of reading and writing. Johnny can read simple vocabulary and almost write his own name with assistance. The aid will be supporting Johnny throughout my whole class on his alternate assignment. Writing his name on his paper and saying it will be a requirement for Johnny.


Economic Status: My cooperating teacher claimed that this class had a huge range of students from different socioeconomic statuses; from families on welfare to upper middle class. All the materials will be provided for my lesson. The students will not be required to do homework or bring anything in from outside of school. The students will be drawing values in their lives; this may show huge gaps in the children who can afford video games in comparison to the children who only have their farm animals. 


Skill Level: Besides the fact that every student learns on a different level, this lesson allows for all levels of learning, cognitive process, and social construction to participate. Johnny, who has multiple handicaps of mild/moderate mental retardation, learning disabilities, and behavioral issues, is required to complete a different project with the assistance of an aid. Johnny will be coloring in a large picture of a tomb. This is in preparation for next week’s slab built tomb. Johnny’s goals are to stay in the lines when coloring, to use different colors and pronounce each, and also successfully write his name on the paper. 


Learning Modalities: Since there are so many different kinds of learners, I am incorporating images and a drawing studio project for visual/spatial learners, written directions and a “recorder” position in the small groups for the tactile learners, the verbal directions, “speaker” position in the small groups, and the art history discussion will maximize opportunities for the auditory/verbal/linguistic learners, and the archaeologist role playing could benefit the kinesthetic learners. The best way of dividing up the groups would be to mix up all the different learners, so each can maximize their interests in the roles in the small groups. 


Multiple Intelligences: 

1. Bill is a student who is very bright and learns visually/spatially, but is sometimes hard to get motivated. This lesson will help Bill maximize his potential to learn by introducing the material through visuals and the directions will be written on the board. Also the drawing studio project will gear towards Bill’s visual intelligence and create motivation. 

2. Cara is a student who rarely completes written work, is a social butterfly, and very outspoken in class. The small group work will provide an arena for Cara’s social needs, and give her a verbal task to complete. For example: while another group member records the conversation Cara can take the “speaker” role and present that information to the class. If the social and verbal intelligences are necessary for the completion of the project her group will need her way of thinking and behavior as well. 

3. Michael is quiet and becomes very shy in larger groups, but his work is very thorough and creative, and when I talk to him one-on-one he is very responsive. The small group work will enable Michael to feel comfortable contributing his creative ideas, without feeling overwhelmed by the whole class. Michael could take on the “recording” role as well, incorporating his ideas non-verbally. The studio project will allow Michael to express his ideas on paper, maximizing the expression of his creative abilities. 

Behavioral Needs: Cara, who I mentioned before, is the one student who really acts out in class verbally and socially, and receives detentions regularly for it. There are times when she speaks out when she is not called on. When she is disciplined sometimes she strikes an attitude and talks back to my cooperating teacher. Like I said before, Cara will have structured opportunities to communicate in her small group and also speak for her group to the whole class. I want to make sure I commend her for her participation. There is also a point before the full class discussion begins when I remind everyone to respect each other and listen when it is not your group’s turn to speak. Also, at the beginning of class I will go through my expectations of classroom behavior. 

Prior Experience: The students will be questioned for prior knowledge, as a class, in a short discussion, to start off the lesson. Questions like: Have you studied the Egyptians in Social Studies class? and Who can tell me what an Archaeologist does? will activate their prior knowledge, but also inform those students who had not learned about Egyptians or Archaeologists. I will also reiterate the students’ answers to make sure everyone is clear. Clear directions during the lesson will not only be verbally explained but also written on the board, along with my name. All the supplies they will need for this lesson will be organized on each table. Drawing skills of at least a fifth grade level will be necessary for this studio project. Each group will turn in one sheet of paper with all members names on it from their small group discussions and what role they were responsible for. Also, each student will turn in their individual drawings for me to assess, whether or not they understood the project.

Connections/Relevance: This lesson is designed with integration into social studies. An Egyptian Art History lesson was the option from my cooperating teacher. It is difficult to show how a historical culture is relevant to the students, but I chose to show the values through analyzing clues, which will illustrate how we have similar values today. The students will assume the role as archaeologists and research for themselves, which is a direct authentic activity of building research and observation skills. The studio project will also allow them to incorporate relevant objects, people, or places from their lives, while imagining someone 100 years from now finding that and learning about them. 

Methods/Activities: The more variety of methods and activities in my lesson, the more students I will reach:

Step by step methods, procedures, and related activities (substitute’s guide):

1. Students will begin with cooperative problem solving and activating their prior knowledge, when I ask the class to identify what an archaeologist is. The students therefore have to look into their prior knowledge and apply what they already know. Teaching what you know is one of the best ways to master that knowledge. (2-5 minutes) 

a. Ex. Student, “An archaeologist digs up bones and artifacts that go in museums.” 

b. Ex. Teacher, “Yes exactly, they are scientists and researchers that go on adventures and explorations to excavate artifacts, so they can analyze them to find out information about the time, people, animals, or place that the artifact came from.”

2. Students will work in small groups on a discovery activity where they become archaeologists and observe images to find clues into Egyptian culture. (6-8 minutes) Students will practice role-playing and social skills while working in their small groups.

a. Ex. Students, “I want to be the Speaker because I like presenting.” “I don’t want to speak in front of everyone, but I like to write and I can spell well!”

3. Students will present their small group’s image and the clues they found. (2 minutes each group) 

a. See attached Concept Map for each image and the observations students should present to the class.

4. I will lead short full class discussions, with partial direct instruction, after every presentation. I will use scaffolding by analyzing the concepts from each image, showing relevance to Egyptian culture. (3-5 minutes each)

a. See attached Concept Map for each image and the analytical comments of the teacher, to guide the discussion.

5. After all the students presentations are finished I will lecture, through direct instruction, on the similarities of Egyptian culture and our own, art techniques the Egyptians used, and how the Egyptians expressed what was important to them through their art and every day objects. (5-7 minutes)

6. I will then demonstrate the drawing project on the overhead camera, with my clear expectations, while also showing my teacher example. (3-5 minutes)

a. See attached sarcophagus pattern and teacher example; this will be put under the over head camera for the class to see an example.

7. Students will have about 20 minutes to work on their drawing. I will be walking around the room, assisting the students as needed. 

8. Clean up will only take a few minutes because all the supplies needs to be left on each table, exactly where they were when the students came in. Put all the students’ drawings in one folder. Double check to make sure everyone has their names, period, and homeroom teacher’s name.

      Technology: The over head projector camera will be vital for projecting the corresponding images while the students are presenting their smaller version of that image. The smart board is necessary because I will clearly write my name, the title of the lesson, my expectations, and the group roles.


Materials: 

2 copies of the 6 different images, one for the group to study and one for 

me to project when that group is presenting. 



Pencils and Sharpener (4 at each table)



White Paper 8x10 (at least 6 at each table)



24 Stencils of the Tomb (4 at each table)



Colored Pencils (assortment: 1 tub at each table)



6 pieces of loose sleeve paper for the recorder 



-All the studio materials will be on the tables when the students come in. 

The loose sleeve and group images will be passed out after my introduction and directions. For clean up, their final drawings will be brought to the back table and put in a stack and the image and loose sleeve will be brought up to me before anyone can leave.


Grouping: The students already have assigned seats and my cooperating teacher will not allow me to move anyone around, but he/she made sure that there was going to be at least 3-4 students at each table, like I need. Johnny will be put at a table with three other students, but will work on his individualized activity along with his aid sitting next to him. It might be a little crowded but the tables seem spacious, and Johnny won’t feel secluded. 


Assessment: attached Rubric. I want to use a clear rubric which has enough variation between earning points for participation and the studio project. Children learn differently and therefore should have the opportunity to be assessed in multiple categories like attendance, group work, participation, studio effort, studio project completion, and behavior.


Student Profile: Johnny has multiple disabilities including mild/moderate mental retardation, learning disability and behavioral issues occasionally. He is able to write his name with assistance and is currently practicing coloring within the lines. 


Like I said in the lesson, Johnny will be included by sitting at the table with a group, but he will be working on a different project which includes thick, spaced out lines forming an Egyptian sarcophagus lid. He will be working among all the dialogue of his small group and the full class discussion and will be listening while he is coloring. His aid will be sitting next to him the whole time, assisting only when necessary, but he likes her, so this is a comfort as well. Two alternative activities that could also assist and incorporate Johnny would be pairing him up with a partner to work on the actual activity that the whole class is, or Johnny could also have a short conversation with his aid on Egyptians by viewing the same images as the rest of the class.  


Attached: 

-overmann5 is the concept map and teacher key for this lesson. 



-Egyptian Lesson Rubric is this lesson’s rubric



-EDSE350EDTE371BEgyptianLPImages are the images handed out to the 

groups; one for each group.

Lesson Reflection


I did not know exactly what to expect from the seventh graders. I was hoping that they would know a little bit about the Egyptians; maybe mummies or pyramids from social studies, movies, or television possibly. This lesson was pretty versatile in the sense that students collaborated a lot to come up with observations, by looking at images, then as a class we analyze those clues. This gives the students with a higher level of prior knowledge the chance to express what they know to the class, which reinforces their knowledge, and also informs other students, along with my guidance. 


As I assumed, some students were very informed about Egyptian culture and some were not. A few students had studied it in social studies the year before and some were about to indulge in it for their next unit. I wanted there to be time to observe and discuss, in their small groups, the clues from these Egyptian artifacts. That way at least one group member would feel educated enough to express to the class what their group came up with. This group support turned out great and the “speakers” of each group quickly recalled these clues to share. Everyone was very respectful and seemed engaged.


I stated my expectations in the beginning of the lesson stating, “I expect you to follow your classroom rules, treat yourselves and others with respect, participate in groups discussions, and most importantly, have fun.” These expectations were also written on the board, with the classroom rules clearly stated by Mr. Miller’s desk. I figured I should start out clear and to the point. 


The evidence is their drawings, which they have not completed and are with Mr. Miller. The discussion went very well and is shown in the recording of this lesson with clear volume. Each group turned in their loose sleeve papers with their group members’ names and the observations or clues they found in their images (attached). 


If I could go back and redo parts of this lesson plan, I would try not to say “umm” as much. After watching the recording, the last two periods, out of four, that I taught this lesson, I repeatedly said “Umm”. If I do not sound confident then the students will pick up on that. Also, “Umm” does not sound very professional. I would try to clearly state why we are studying Egyptian culture and art. I would want to incorporate more contemporary artists, maybe from Egypt. My cooperating teacher only gave me so much to work with though.


Constructivism through questioning was utilized when I questioned the students for prior knowledge, as a class, in a short discussion, that started off the lesson. Questions like: Have you studied the Egyptians in Social Studies class? and Who can tell me what an Archaeologist does? activated their prior knowledge, but also informed those students who had not learned about Egyptians or Archaeologists. I also reiterated the students’ answers to make sure everyone is clear. The basics of the main concept needed to be addressed to make sure everyone was on the same page. 

To promote a higher level of thinking I incorporated constructivist strategies of discovery learning, creative thinking, and critical thinking. Just one example of the discovery learning refers to when the students identified key ideas and principals themselves in their small groups, by observing images, and in the class discussion, rather than me teaching them directly. The creative thinking and critical thinking were both activated during the brainstorming in the small groups (creative) and the full class discussion, where we analyzed the creative thinking from each small group (critical). 


My instructional strategies for behavioral issues, for example, actually seemed to work out pretty smoothly. Cara was the one student who really acts out in class verbally and socially, and who I was concerned about. She acted very respectful after she got to share her group’s clues. Cara had structured opportunities to communicate in her small group and also speak for her group to the whole class, which she took positive advantage of. I thanked her for the great points that her group shared and that they were excellent observations. During the beginning of class I also was very clear about showing respect and participating, so she knew her boundaries but she also had something to look forward to. 

The only fear of mine that had to do with safety was that I keep control of the discussion and no body’s feelings got hurt or embarrassed in front of the whole class. This wasn’t really an issue with that though. I feel like I have not been in very many highly confrontational situations so hopefully I will be strict about the consequences and figure it out with experience.  


The standards, especially the Ohio Academic Standards and the “hidden curriculum” standards, were definitely met. The students worked smoothly in their groups, from what I could see, and each group presented more than three clues. By presenting information and listening respectfully the students were able to piece together values of Egyptian culture. 


Technology: Like I assumed, the overhead projector camera was vital for projecting the corresponding images while the students were presenting their smaller version of that image. The whole class could easily see details that the group’s speaker was referring to. The smart board was also necessary because I clearly wrote my name, the title of the lesson, my expectations, and the group roles, which were all followed very smoothly. 


My strengths, I believe, are formulating creative lessons, with integrating other concepts and subjects whenever possible. I really love writing lessons. My beliefs about teaching art are also part of my strengths, because art is the foundation that can incorporate any other subject, and should be used in that way. If the standards are what the state requires, then why can’t art integrate that information into the art room and present it in a different way?


My weaknesses are that I am not experienced, and sometimes I make assumptions about the way other teachers make lessons, when those assumptions might not be true. I need to relax and not say “Umm”! I have not screwed up badly yet, but I know that’s the best way to learn.


My goals for professional improvement in my teaching of fine art are not all figured out yet, exactly. I know that I have a desire to write great lesson plans that integrate other concepts and subjects, relevant to the students and their Standardized tests. I want to be as creative as possible for students to have fun and be sociable with learning because I believe K-12 students are most engaged when the information is fun and they can use their social skills. I want to create a positive atmosphere that an outsider could feel if they walked in my classroom. I want to give every student a chance to find an individual way they love to express themselves, but also find the balance of teaching the basic elements and principles of design. 

